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District Profile 

Demographics 

982 N Chestnut Street Ext 
Derry, PA 15627 
(724)694-1401 
Superintendent: Eric Curry 
Director of Special Education: Kathy Perry 

Planning Committee 
Name Role 

Eric Curry Administrator : Professional Education Special 

Education 

Rod Bisi Building Principal : Professional Education 

Special Education 

Lisa Dubich Building Principal : Professional Education 

Special Education 

Kara Gardner Building Principal : Professional Education 

Special Education 

Casey Long Building Principal : Professional Education 

Special Education 

Wendy Angus Ed Specialist - School Nurse : Professional 

Education Special Education 

Cheryl  Goughneour Ed Specialist - School Psychologist : Professional 

Education Special Education 

Tara Laughlin Elementary School Teacher - Regular Education : 

Special Education 

Holly Newhouse  Elementary School Teacher - Special Education : 

Special Education 

Jo Ellen Harr High School Teacher - Regular Education : 

Special Education 

Joan Stossel High School Teacher - Special Education : Special 

Education 

Mary Cox Middle School Teacher - Regular Education : 

Special Education 

Lindsey Hudak Middle School Teacher - Special Education : 

Special Education 

Amanda Ellenberger Parent : Special Education 

Nikki Loucks Parent : Special Education 
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Greg Ferencak Student Curriculum Director/Specialist : 

Professional Education Special Education 

Kris Higgs Student Curriculum Director/Specialist : 

Professional Education Special Education 

Kathy Perry Student Services Director/Specialist : 

Professional Education Special Education 
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Core Foundations 

Special Education 

Special Education Students 
Total students identified: 343 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

The Derry Area School District has well developed and sound procedures for screening and 

evaluating school- aged children for possible learning disabilities who reside within the district 

who are experiencing learning, behavioral, social/emotional and academic difficulties. This 

includes children who are residents of the district but attend nonpublic schools. The school 

district publicly disseminates its child find obligations and procedures on at least an annual 

basis. This is carried out as published in the district's "Parent Handbook" and on the district's 

website and within the local, community newspaper. Child find obligations and procedures are 

also made available through a district special education brochure that is distributed via local 

public areas such as churches and non-public schools. 

 The Pennsylvania Special Education Regulations §14.125 outline the criteria, derived from the 

federal IDEA regulations [§300.309] for the determination of a Specific Learning Disability (SLD). 

Four factors must be considered when identifying a student for special education under the 

category of SLD. An assessment of each of these components is required to ensure that the 

evaluation is comprehensive, as required by federal and state rules. An evaluation team must 

determine if the student meets the inclusionary criteria of the SLD definition and rule out 

exclusionary factors of this disability category. 

The Derry Area School District identifies with the ability/achievement discrepancy approach. This is 

model is completed as part of the evaluation process to determine if a child’s current level of 

academic achievement is discrepant from his/her overall ability level. This process examines 

whether a child exhibits a pattern of strengths and weaknesses, relative to intellectual ability as 

defined by a severe discrepancy between intellectual ability and achievement, or relative to age or 

grade. For this discrepancy analysis, scores obtained from the measure of academic achievement 

administered are compared to a student’s predicted scores based upon his/her performance on the 

measure of cognitive ability assessment administered, typically one of the Wechsler Intelligence 

Scales. An analysis of the ‘rate of the observed differences’ is also assessed and the differences 

between the two scores are computed to determine if a statistically significant discrepancy exists 

thus indicating the presence of a learning disability. An analysis of a child's academic need for 

special education is also conducted by the school psychologist and the MDE. 
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Before an evaluation is recommended, pre-referral process and procedures are undertaken by the 

child’s educational team. Delays in learning are identified based upon performance in the 

classroom, report card grades, instructional activities, Tier I screening results, and pre-referral 

interventions such as additional time, opportunity and instruction for adequate or grade level 

learning. A major component of the pre-referral process is that school counselors at each building 

complete standardized cognitive and academic testing to preliminarily gain an objective level of 

the student's ability and formal academic achievement levels in core areas. This information is 

also used for creating the pre-referral intervention plan that contains specific instructional 

strategies, timelines and progress monitoring measures. If implementation of the pre-referral 

intervention plan is not deemed successful by the team, a Permission to Evaluate is then provided 

to the parent. At any time, the parent may formally request and be provided with the Permission 

to Evaluate. Should a parent provide a written statement for an evaluation, this alone generates a 

Permission to Evaluate or if a parent verbally expressed such a consideration to a professional 

staff member, the Director of Special Services would be alerted and a follow-up conversation to 

generate permission would be conducted. 

When sent a Permission to Evaluate consent form (PTE), the parent is also provided with a 

developmental questionnaire, a copy of their procedural safeguards, and a district cover letter that 

clearly indicates that any additional information or reports can be submitted for inclusion in the 

evaluation process. The completed and comprehensive evaluation report (ER) is constructed by the 

school psychologist and provided to the parent within 60 calendar days. 

All student assessments such as, any rating scales utilized are professionally approved and 

standardized instruments are scored by a certified school psychologist. The psychologist compiles 

and reviews all educational data that is routinely collected in an evaluation such as teacher input 

forms and questionnaires, nursing and guidance information as well as all information provided 

by the parents and the educational team. The student’s evaluation results are also analyzed so that 

findings are not primarily the result of a visual, hearing or orthopedic disability, intellectual 

disability, emotional disturbance, cultural factors, environmental, economic disadvantage, or 

limited English proficiency. Additionally, findings ensure that underachievement in a child 

suspected of having a specific learning disability is not due to lack of appropriate instruction in 

reading or mathematics by considering documentation that: prior to, or as a part of, the referral 

process, the child was provided scientifically-based instruction in regular education settings, 

delivered by qualified personnel, with repeated assessments of achievement conducted at 

reasonable intervals, reflecting formal assessment of student progress during instruction, which 

was provided to the child’s parents. 

If a parent should disagree with the conclusions of the Evaluation Report (ER) conducted by 

the local school district in determining the presence of a specific learning disability, the parent 

is made aware of their right to have an independent educational evaluation (IEE) completed. 

They are presented as well with a list of certified/licensed psychologist as a professional 

referral source of contact names and information. 
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Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to address 
any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent report. The 
link is: https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

After review of the current and past Penn Data reports for the district, no 

significant disproportionalities for race or ethnicity are present. 

The Penn Data reports reviewed indicates that the district's percentage of 

minorities identified as eligible for special education services is comparable to 

the state percentage. The data indicates that the population of the school district 

is essentially homogeneous with White (non-Hispanic) percentage being 

approximately 95%. The data for students with disabilities is highly comparable 

with the race/ethnicity in the general population. The data indicates that no 

particular disability group is disproportionately represented by either a higher or 

a lower identification rate. 

 Further, the district does have a policy to prevent the inappropriate identification of students by 

race or ethnicity to special education programs. The district's policy entitled “Special Education” 

(No. 113) states that residents students shall be identified, evaluated and provided with 

appropriate educational services in accordance with federal and state laws and regulations. The 

above statement includes antidiscrimination practices based on race or ethnicity contained 

within the federal and state statutes and regulations. In addition to the evaluation process, it is 

required that the evaluation team consider cultural issues when determining eligibility for 

special education services. This requirement of the evaluation team also includes the students 

are not deemed eligible when cultural factors are primary concern. 

  

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School Code as the 
host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public education 
(FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its obligations 
under Section 1306 of the Public School Code? 

The school district takes exceedingly serious its obligation under section 1306 for providing an 

appropriate educational setting and placement for nonresident students located within the host 

school district. This is the case for exceptional as well as non-exceptional students. If a student is 

residing within the school district as a 1306 nonresident student, the school district takes full 

responsibility for making decisions regarding the goals, programming and educational placement 

for such students. In order to fulfill this responsibility, the school district makes every attempt 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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and through various sources to secure all educational records on the student and any other 

records that may be provided by the parent or sponsoring agency. It is also the practice when 

feasible that after securing records, a meeting is conducted with the sponsoring agency personnel, 

foster parents, legal guardian as well as the student to review all relevant information both 

educationally and otherwise that would be pertinent in making decisions regarding educational 

goals and specifically educational placement and programming. 

 A PDE review into the enrollment procedures of the Ketterer Charter School as they pertain to 

residential placed adolescents in the Adelphoi Village system brought about changes in 

procedures with the local school district. Four group homes are operated by Adelphoi Village 

within the Derry Area School District. Placement of court involved students within these group 

homes that require educational placements for both regular and special educational designated 

students are addressed with a continued partnership between the LEA and the Adelphoi Village. A 

high proportion of these students have enrollment designations (Charter School parent consent 

forms signed, or by court order) for educational placement with the Ketterer Charter School 

determined prior to their group home placement by either the court or by the parent. 

 For students that do not have such 'pre-determined' educational placements, the Derry Area 

School District's special Education Director has one standing meeting weekly to review any 1306 

students that are arriving at the residential placement without a designated educational 

placement/program. The district's Special Education Director meets with the educational liaison 

from Adelphoi Village and reviews all educational records as well as other court or agency 

information and makes a recommendation for the student’s education placement and program. If 

possible, parental input and contact regarding educational placement is also a component of these 

procedures before a recommendation of the most appropriate and least restrictive educational 

placement is made by the LEA. Information on 1306 students is then included in the district's 

student management system (SMS) and shared with the child accounting department. 

 The district ensures that such students receive a free appropriate public education by first 

gathering all relevant educational information, referencing past educational placements and 

adjustments in these settings, gathering input from agency professionals as well as input from 

parents, if such information is available. By securing as much documented information and input 

from all parties involved with the student, and when applicable an IEP team decision is generated 

with the goal and purpose for providing FAPE for the student in the least restrictive environment. 

If there is any thought that a student may be an eligible student, a PTE is issued to the 

parent/educational guardian for completion of a comprehensive evaluation. 

 In addition, the Derry Area School District has a private, treatment institution within its 

boundaries for court placed-adjudicated juvenile sexual offenders. A formal written arrangement 

has been in place for multiple years with the educational program including special education 

services which are operated by the institution. The name of the institution is Cove PREP and is a 

residential treatment facility for adolescent sexual offenders. Any time a student is placed by the 

courts into this facility, the school district is alerted and provided needed educational information 

regarding past school district and past programming. This includes arranging for a PA secure ID if 

one is not assigned. 
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 Additionally, the PDE's 4605 form is then sent to the school district of residence if this 

information is known. Both the Cove PREP staff as well as Derry staff follows the completion of the 

section 4605 form for financial purposes. Again, financial and educational oversight arrangements 

have been in operation with this institution for multiple years. 

 One of the core functions of the Director of Special Services is to maintain ongoing oversight and 

contact with the special education program and services at Cove PREP. There are monthly 

meetings that occur with the special education teacher and a regular education teacher at Cove 

PREP and meetings with the institution director if needed. All enrollments and discharges from 

the institution between the host school district and Cove PREP are managed on a procedural basis 

and such students are maintained within the host school districts student management system. 

These students are reported as per regulations to the PA Department of Education/Penn Data per 

requirements and timelines. Issues of least restrictive environment and provision of FAPE for 

Cove PREP students are superseded by court order and the incarcerated status of the exceptional 

students and is not in the purview of the local school district. Again, the local school district 

updates the staff at Cove PREP regarding all requirements and procedural safeguards of these 

students and their families and maintains a collaborative and communicative relationship with 

Cove PREP’s educational and supervisory staff. 

 In addition, the Director of Special Services attends the IEP meetings conducted at the Cove PREP 

facility. The arrangements for the meetings are made by the lead special education teacher at the 

facility and the director of special services is alerted to such meetings. Meetings may occur with 

direct parent participation or via phone conferencing. Any issues or questions regarding related 

service needs, additional evaluations, specially designed instruction, supplemental aids and 

services of students is referred to the Director of Special Services of the host school district. Direct 

and indirect consultation between the program and the Director of Special Services is in place 

with any questions regarding programming and service needs of the special needs students 

addressed by the director. Such consultative arrangements has the local school district 

communicating directly with the school district of residence for information and any other 

questions that may arise including any plans for discharge back to the district of residence and 

seeing that discharge planning is in place for the resident district to meet the needs of the student 

returning from treatment/incarceration. 

 No problems or barriers are present which limits or restricts the District's ability to meet its 

Section 1306 obligations. 

  

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all incarcerated 
students who may be eligible for special education are located, identified, evaluated and when 
deemed eligible, are offered a free appropriate public education (FAPE). 
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There are no programs for incarcerated youth in adult facilities within the Derry Area School 

District. Should a Derry student be placed in such a facility, the district would serve a role of 

providing any educational documentation the district maintains on the student and would 

facilitate a collaborative and cooperative relationship with the facility to aid and support that 

information and services are identified. In addition, and in compliance with sections 1306 of the 

PA school Code, the Derry Area School District accepts financial responsibility for the education of 

special education students while incarcerated. In the event the Director of Special Services is 

notified of a conference or a special education meeting regarding a district student, every attempt 

is made to attend either in person or via phone conference if distance prohibits direct attendance. 

 Additionally, if a student from the LEA is incarcerated in a local prison, the district coordinates 

with the local intermediate unit who operates a program for school aged students with or 

without an IEP. The IU would be alerted to the fact of a district student's incarceration and make 

arrangements to initiate the appropriate education services and forward relevant and necessary 

documents and reports. 

  

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent appropriate, 
children with disabilities, including those in private institutions, are educated with non-
disabled children, and that removal from the regular education environment only occurs 
when education in that setting with supplementary aids and services, cannot be achieved 
satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based models, and 
other PDE sponsored initiatives to enhance or expand the continuum of supports/services 
and education placement options available within the District to support students with 
disabilities access the general education curriculum in the least restrictive environment 
(LRE). (Provide information describing the manner in which the District utilizes site-based 
training, consultation and technical assistance opportunities available through PDE/PaTTAN, 
or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section - 
Educational Environments. Also discuss the number of students placed out of the district and 
how those placements were determined to assure that LRE requirements are met. 

Special Education is a service, not a place. The least restrictive environment component of the 

Individuals with Disabilities Education Act (IDEA) establishes a preference for educating students 

with disabilities in the general education setting with supplementary aids and services. IDEA 

mandates that students with disabilities receive their education, to the maximum extent 

appropriate, with nondisabled peers. Consideration of the general education setting must be the 

starting place for any decision-making about the placement of any student receiving special 

education services. 

 Derry Area School District strives to maintain a progressive and proactive model to ensure that 

children with disabilities are educated to the maximum extent appropriate with non- disabled 

children. All regular and special education teachers, supervisors and administrators, support staff 

as well as related and ancillary support staff strive toward the goal of maximizing children with 
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disabilities to participate and be involved in the regular education environment and curriculum in 

accordance with 300.14 through 300.16 (34 CFR 300.42). This is the case for curricular and non-

curricular activities as well as during and after school hours. Our Student Support Teams and 

Elementary and Secondary Student Assistance Teams provide on-going academic and behavior 

support to students who begin to demonstrate concerns in these areas so that they may remain in 

and participating with the regular education population and programming. This belief system is 

reciprocated from both a ‘top down’ and ‘bottom up’ organizational emphasis that also establishes 

high expectations for all exceptional students both academically and behaviorally/socially. 

 The Derry Area School District offers a continuum of special education programs and services at 

the elementary, middle and high school levels. The district strives to ensure that appropriate 

placements are provided to students with disabilities in the least restrictive environment (LRE) 

including the regular education curriculum and involvement with typical peers. Individual student 

needs are evaluated starting with the pre-referral process and concluding within the MDE process 

articulating the student’s unique characteristics as well as strengths and deficits. Based on the 

student’s degree of need, participation in the general education curriculum is fundamentally 

determined by the IEP team. The starting point for placement decisions is the regular education 

environment and curriculum as well as incorporating an array of supplemental aids and services.  

Progress monitoring is ongoing and flexible to ensure success in both regular and special 

education settings. Even when a student is successful within a special education setting, 

consideration is then made by the IEP team whether that success can be continued with a 

transition ‘back’ to regular education with accommodations and/or supplemental aids and 

services.   

 Maintaining a students’ LRE is outlined within the IEP but is realized with special education 

supports that include as needed special education personnel, related services, behavior support 

and goal charts and supplemental aids and services.  Often times, daily parent reports are sent 

home for their review of the student's day and accomplishments and reinforcers encouraged to 

support a student's day to day successes. Other techniques may include consultation with an OT 

professional for environmental or sensorimotor assistants, supports and recommendations. 

Modifications of a child's seating arrangements can be made as well as many other such 

techniques as alternative expectations, adapted materials, use of graph or colored paper, peer 

connections and supports and earned activities or reinforcers at the end of a school day. 

 An overview of Supplemental Aids and Services is outlined below. The outline below is not 

however intended as an exhaustive list but a thorough overview of the capacity and resources 

available for meeting student needs and maintaining them within their least restrictive 

environment. 
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 Supplementary Aids and Services  

                    Service                                             Resource Description 

      Academic 

Interventions 

Invention math and reading services available in all buildings based 

upon students’ needs 

      Assessment Comprehensive assessment available for all students in need 

      Benchmark 

Assessments 

Benchmark assessments in Reading and Math used in all buildings 

      Career Counseling Career guidance and counseling for secondary level students 

      Career/Transition 

Services 

Transition coordinator 7-12 grade (Dir. of Special Services) 

Transition Survey Parents/ Students 

Transition Portfolio 

Career Pathways – DASD 

PA Career Education and Work Standards (CEW) 
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        Collaboration-

Supplementary Aids & 

Services 

Co-teaching 

PCA Support 

Outside training and consulting services 

Professional Development 

Common Planning time 

Training for staff on use of interventions and assistive technology 

Special Education Department meetings 

WIU meetings 

Pattan meetings 

Webinars 

Continuum of Services Comprehensive continuum of services available and designed to meet 

the needs of all students 
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      Instructional- 

Supplementary Aids 

and Services 

Modifying Tests 

Co-teaching 

Differentiated Instruction 

Modifying of learning environment 

Providing outlines and cloze outlines 

Audio Books 

Computer support 

Ipad Apps 

Word Banks 

Hands on Activities 

Small group Instruction 

Paired Instruction 

One on one support 

Specialized Curriculum 

Use of laptop 

Use of manipulatives 

Use of calculators 

Modifications of time 

Modification of homework/projects 

Printed directions 

Special seating arrangements 

Resource support 

Highlighted materials 

Sound amplification systems 



14 

    Multi-Disciplinary 

Teams 

Multi-disciplinary teams at every grade level to support ad monitor 

student achievement 

  Physical-

Supplementary Aids 

and Services 

Preferential seating 

Flexible room arrangement 

Cushion seats 

Seat discs 

Adaptive equipment 

Sensory objects 

Wheelchair accessibility 

Individual emergency plans 

Stryker Chairs and Training 

      Pre-referral Services DASD employs a process for identifying students in need of targeted 

interventions for school performance problems related to academic, 

learning, emotional or behavioral deficits.  The Student Support Team 

consists of the building principal; associate principal; school counselor 

and classroom teachers. The team reviews data from universal screening 

instruments and classroom performance measures, develop targeted 

empirically based interventions, monitors response to interventions 

employed and develops long-term plans that focus on the remediation of 

academic deficits and growth and development of the student.  DASD 

implements research-based interventions for targeted students 

identified through universal screenings in reading and math. Response 

to these interventions is progress monitored and included in the 

determination of Multi-Disciplinary Evaluation. 
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School Based MH 

Services 

School based mental health is a highly effective area of mental health 

treatment that provides professional therapy in the school environment 

coupled with consultative services by a child psychiatrist. The school 

based mental health program is in place in order to enhance the 

district’s ability to meet the mental health needs of children and families 

in the district within a treatment and intervention modality. 

    Social-Behavioral 

Supplementary Aids 

and Services 

SAP 

Lunch Buddies 

Skills Streaming Curriculum 

Olweus Bully Prevention Program including the “Peaceful Bus Program.” 

Positive Reinforcement systems 

Modifications to changing classes 

Notifying students in advance of schedule changes 

Behavior Contracts 

Setting school and classroom expectations 

Functional Behavioral Assessments 

Behavior support plans 

Student Assistance 

Program 

Building-level teams designed to support the social-emotional needs of 

students 

    Student Support 

Teams 

Building-level teams designed to support students who are struggling 

academically and behaviorally 
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Currently, the district has predominantly a full inclusion model of practice at the high school 

building and has significantly increased the inclusion or itinerant level of support at the middle 

school over the years.  This has occurred within a restructuring of learning support assignments and 

a ‘case management’ orientation for the delivery of services to exceptional students; while, 

simultaneously empowering and training regular education teachers to take a stronger degree of 

responsibility. Responsibilities include but not limited to individualized support and providing 

differentiation of instruction for the exceptional students.  This mode has expanded the ability to 

provide alternative standards for PASA assigned students within small group setting for these low 

incident students and maximizing their participation with typical peers when determined as both 

appropriate and beneficial.  

The strong and strategic utilization of Personal Care Assistants at all levels within the district is also 

beneficial to the success of these students as well as students within other exceptionalities. The 

Every Student Succeeds Act (ESSA) requires Pennsylvania to ensure that the total number of 

learners assessed in each subject using the PASA does not exceed one percent of the total number of 

all learners in the state assessed on the statewide assessments. Each local educational agency (LEA) 

must complete and submit the PASA 1.0 Percent Participation Threshold Justification to the Bureau 

of Special Education if it anticipates that more than 1.0 % of its students enrolled in grades 3-8 and 

11 will be assessed using the PASA. A list of LEAs who anticipate exceeding the threshold will be 

made publicly available on the PDE website, in accordance with 34 CFR 200.6 (c)(3) regulations. 

LEAs must also make the document publicly available upon request, removing any personally 

identifiable information. 

Also, it is the practice throughout all buildings and levels of the school district that the regular 

education staff is provided with IEP summary sheets indicating each exceptional student’s necessary 

modifications, adaptations and specially designed instruction for each disabled student listed on 

their class rosters.  These are reviewed and provided to teachers who maintain a special education 

student within their classroom or course. These summary sheets are generated from the special 

education student management system utilized by the LEA, namely IEP Writer. The summary sheets 

are referred to as, "IEP at a Glance” and outlines each student's Specially Designed Instruction (SDI) 

and related services and does not report any confidential information related to the student. 

Special education instructional staff and related service providers are available for consultation and 

assistance in making modifications and adaptations to support students with disabilities in the 

general education environment. IEP’s are made available to regular education teachers through 

OnHands School (Data Warehouse System) in a Read Only format for students assigned to them. 

Current student progress, teacher evaluations, class observations and formal and informal 

assessments are used to determine the types of services each student requires.  After determining 

student needs at the IEP meeting and after student goals are developed, the IEP team determines 

where the services can best be provided. 

Also, the elementary and middle school schedules allow common planning time for regular and 

learning support staff to meet and review student aggregate data and progress (via OnHand Schools) 

and make any necessary accommodations and additional planning for special education students to 

maximize the students’ ability to be successful and make reasonable educational gains within the 
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regular education setting and curriculum. The district strives to provide services in the least 

restrictive environment and every attempt is made to provide special education services in the 

student’s home school. 

This process is a highly individualized, calculated, planful and collaborative practice and directly 

focuses on the best interest of the students. This is done through team orientated decision making, 

as well as a repertoire of organizational strategies, specially designed instructional techniques, 

behavioral interventions & academic accommodations as well as supplemental aids and services 

strategies. Parent input and information is also a major and significant component for assessing and 

determining a student's Least Restrictive Environment (LRE). The Derry Area School District does 

maintain a range of alternative placements which strengthens the significance of individualized 

inquiry in determining the LRE for each student with a disability. 

Another major initiative practiced by the District to ensure maximum integration is the use of 1:1 

support provided by Personal Care Assistants (PCA’s) and reported within the related service 

section of the students IEP.  This group of individuals has increased over the past several years and 

most often times work with very challenging students with exceptionalities of autism, other health 

impairment (OHI) and emotional disturbance as well as students with physical disabilities. The 

major purpose and primary responsibility of this group of staff members is to meet the needs of 

specifically assigned students as guided by the teacher and have services delivered within the 

regular education environment when at all feasible. This staffing resource allows students to not 

only access and maintain in the regular education setting but, in some cases, to be educated in their 

local school building which otherwise may be untenable due to the extent and intensity of their 

needs. This group of para-educators receives regular professional development training (minimum 

of 20 hours per year).  Several of these hours over the past years have utilized the webinar training 

sponsored by PaTTAN. 

2) The district has replicated many evidence-based models and programs and PDE sponsored 

initiatives in order to expand the continuum of services supporting students accessing the 

general education curriculum and environment.   

Training topics and activities implemented in order to maximize the skill and knowledge base of 

educators to maintain student in the least restrictive environment include crisis prevention training 

(CPI) from the local intermediate unit, training on completing functional behavioral assessments 

(FBA’s) sponsored by the local intermediate unit as well as trainings by the IU's assistive technology 

consultant. 

Collaboration between the school district and local IU has also provided a great deal of resources 

and strategies for incorporating the fidelity and effectiveness of writing positive behavior plans and 

providing suggestions and strategies for supplemental aids & services.  This level of collaboration 

and consultation with the local IU has increased the repertoire, strategies, and resources of staff 

working with all exceptional students. 

Transitional periods include entrance to kindergarten, transfer from the elementary to the middle 

school and transfer from the middle school to the high school.  A major strategy within the grant 

application is to provide activities, services and strategies to improve the transitional awareness and 
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expectations and lessen this ‘regressive impact.’  Transitional strategies are implemented every 

school year. The aspects of transitional ‘regression’ include academic and behavioral factors and 

typically are more stressful for exceptional students and their parents/families. 

Life skills classrooms at the elementary and middle school levels allow students with disabilities that 

have been placed outside of the district to return back to the district. The use of an alternative 

curriculum or program is provided when a student’s disability necessitates a functional curriculum. 

Every student’s individualized education program is developed with standards-based goals and 

objectives and supplementary aids and services that meet the student’s individual needs. 

The elementary Life Skills program is individualized to each student based on their goals, needs and 

skills.  The goal of the program is to empower students to become positive and productive members 

of their school and community by improving social relationships, fostering mutual cooperation, and 

developing a sense of self to make healthy choices. Students receive instruction in English Language 

Arts (reading, writing and communication), Math, Science, Social Skills, and community-based 

learning all related to real world experiences.  Students in the program are included in the least 

restrictive environment to the fullest extent possible.   

The middle school Life Skills program helps prepare students to live independently or semi-

independently. It is structured for students who have a need for developing the functional skills 

necessary to live independently or semi-independently. The main focus of the class is to build 

confidence in most aspects of daily living, develop functional skills and learn to access community 

resources that are available. 

The Life Skills program at both levels develop Positive Attitudes, Develop Positive Social Skills & 

Etiquette, Develop Effective Communication Skills, Learn How to Think and Make Correct Decisions, 

Come to Understand Their Purpose and Potential, Develop Organizational Skills, Develop Goal 

Setting/Time Management Skills, developing a Healthy Lifestyle: Personal Hygiene & Nutrition, 

Learn Money Skills, and Explore Career Choices.   Learn how to Prepare for Responsible 

Independent Living, Develop Positive Work Ethics, Learn How to Be Motivated to Reach Their Goals, 

Be a Positive Influence in their community, Good Citizens, Leaders & More. 

3) The Future Ready PA Index and Act 82 School Performance Profile (SPP) targets and 

Indicator 5 shows that the district has been highly successful in maintaining exceptional 

students in the least restrictive environment.  For this special education comprehensive plan, 

the Future Ready PA Index and Act 82 School Performance Profile (information listed below) 

both indicate state assessment measures from the 2018-2019 school year focused on the 

subgroup of students with disabilities across Derry Area School District in all three buildings:  

At Grandview Elementary (Grades 3-5), 32.2% proficient/advanced in ELA with a 79 academic 

growth score, 28.6% in Math with a 71 academic growth score, and 70.6% in Science with a 94 

academic growth score.  The Act 82 School Performance Profile was 83.0. 

At Derry Area Middle School (Grades 6-8), 36.9% proficient/advanced in ELA with a 97 academic 

growth score, 10.7% in Math with a 70 academic growth score, and 33.3% in Science with a 76 

academic growth score.  The Act 82 School Performance Profile was 67.9. 
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At Derry Area High School (Grade 11), 33.3% proficient/advanced in English Literature, 33.3% in 

Algebra 1 with a 71 academic growth score, and 33.3% in Science with a 94 academic growth score.  

All academic growth scores for Derry Area High School were listed as insufficient sample size 

meaning there were less than 20 students in the subgroup for the listed grade in the given school 

year.  The Act 82 School Performance Profile was 75.9. 

An Academic Growth Score of 70 or above indicates students are meeting or exceeding the statewide 

growth standard in comparison to their peers across the commonwealth of Pennsylvania. 

The Penn Data most recent report that is available is from the 2018-2019 school year.  This report 

shows that the district included 62.9% of students in the general education setting at the Itinerant 

level of support or greater than 80% of the day while the state average is 62%. The District provided 

a supplemental level of support for 5.3% of special education students or between 40 to 80%. The 

rate of students placed outside of the District is 13.7% compared to the State percentage of 4.8%. 

The area of concern in this report is the large number of students in the district that are in outside 

settings. This is a matter that the district is fully aware of and making every attempt to rectify. Each 

year there is an attempt to reduce students placed in other special education settings; however, 

inevitably students move into the District currently attending outside school settings. Current 

numbers of students that are enrolled in outside settings for the LEA is at 13.7% with the state 

average being 4.8%. The number of students in outside settings was 15.1 percent in the 2017-2018 

school year. The percentage has decreased yet remains higher than that of the state. The decrease 

can be attributed to the opening of two Life Skills classrooms within the district. These classrooms 

are housed at the Elementary and the other at the Middle School building. The implementation of 

these 2 classrooms has considerably assisted with fewer students being placed out of the district. 

The number of Early Intervention students with severe and low incident disabilities such as Multi-

Disabled also have required an outside setting. 

It can be unequivocally stated that students in outside placements are directly followed by the 

Director of Special Services and such places are highly appropriate as overseen and consented to by 

the LEA and the parent. The Director of Special Services also attends each out-of-district IEP meeting 

and consideration is given at each of these meetings regarding the viability and appropriateness for 

the student to return to local programming. Students in such out-of-district placements are highly 

needy, impaired and challenging and are essentially appropriately placed. 

Our focus continues to remain on our placement of students with significant challenging behaviors 

and the LRE believes that our decision to place these students in other special education settings is 

the least restrictive setting. The majority of the students in these settings need intensive behavioral 

supports and interventions or have significant medical needs. At every annual IEP meeting, the IEP 

team determines which Supplementary Aids and Services are needed to allow the students access to 

the LRE. The full continuum of placement options from regular education classroom placements to 

instruction in the home are available for IEP teams to consider. 
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Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, but not 
limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-escalation 
techniques and responses to behavior that may require immediate intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  

Derry Area School District's policy includes implementing positive behavior support practices, 

emphasizing both policy and practice, school wide positive and proactive student support. The 

school board policy, procedures and practices stress that behavioral supports are both available 

and implemented with positive, proactive techniques in addressing students’ challenging and 

disruptive behaviors. This policy was developed to ensure that students with disabilities are 

educated in the least restrictive environment in accordance with Applicable Law and shall only be 

placed in settings other than the regular education class when the nature or severity of the 

student's disability is such that education in the regular education class with the use of 

appropriate supplementary aids and services cannot be achieved satisfactorily. Positive and 

proactive interventions are developed with an emphasis on teaching students replacement 

behaviors and internalizing positive skills to abate behavior.  These techniques address 

challenging behaviors and are implemented with fidelity and consistency prior to the use of more 

disciplinary, intrusive or restrictive measures. Restraint techniques to control acute, intense or 

episodic aggressive behavior are only used when the student is acting in a manner that is a 

present danger to himself/herself, to other students or to employees, and only when less 

restrictive measures and techniques have proven to be less effective. The use of restraints to 

control the aggressive behavior of an individual student triggers convening a meeting of the IEP 

team to review the current IEP for appropriateness and effectiveness of strategies and to review 

or conduct an FBA. The team also reviews whether a change in placement is appropriate to meet 

the child's needs. 

 The Derry Area School District’s school wide positive behavior support plan has concentrated on 

the full and comprehensive implementation of a bullying prevention program. The school wide 

program has been proven to prevent or reduce bullying throughout the school setting including 

on the bus.  Teachers & staff are primarily responsible for implementing the program which is 

designed to improve peer relations & make the school a safer and more positive place for students 

to learn and develop. The bullying prevention program is designed with core principles and rules 

adapted for use by each school building. There are four components to the program: school level, 

classroom level, individual level & community level. 

 The district has also implemented the Peaceful School Bus Program at the elementary level. This 

school wide program is designed to decrease inappropriate behavior on buses while creating a 

climate of respect and cooperation during transportation of students. Teachers, administrators, 

parents, and students take part in school bus route group meetings. This school wide program is 

designed to decrease inappropriate behavior on buses while creating a climate of respect and 

cooperation during transportation of students. The students take part in team-building exercises, 

develop mentoring relationships between older and younger students on the bus; discuss 
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bullying, acceptable bus behavior, and also get to personally know their driver, who is present at 

the meetings. 

 The district has provided to its staff a variety of positive behavior support trainings and 

activities to strengthen and enhance student support services for exceptional and non-

exceptional students. Crisis Prevention Institute training (CPI) was provided by a certified CPI 

trainer. The primary emphasis and philosophy in the CPI training is de-escalation techniques and 

procedures so that behaviors do not escalate to dangerous or critical levels for  the student or 

others.  

 

 Additionally, the district has a highly active ‘Grandview Assistance Program’ (GAP) operating at 

the elementary level and a SAP team at both the middle and high schools.  All SAP teams address 

individual student discipline and behavioral concerns as well as other types of societal concerns 

and problems. In addition, the district has received PDE ‘Safe Schools’ grants over the past 

several years that have provided funds for initial training of several staff members and 

maintenance lessons for current members. 

 Dynamic and proactive behavioral support is also being provided and expanded through the 

guidance department at all levels of the district. At the elementary level, the counseling 

department has provided small group social skills training with social skill lessons.  The upper 

elementary counselor program formulates small group counseling sessions in social skill 

development, anger management and problem solving through an age appropriate curriculum. 

Small group counseling is also a priority for the middle school guidance program again 

formulating small group sessions for students in areas of social skills, anger management, anxiety, 

and family interaction issues. These student groups meet with the consent of the parent. The 

middle school has conducted Club Ophelia groups for the past several years. This program is 

designed for middle school girls providing relationship skills and offering a safe place for girls to 

gather and connect in positive social practices.  

 The district is currently in the implementation phase of Positive Behavioral Interventions and 

Supports (PBIS) at the Elementary level. PBIS is an evidence-based three-tiered framework to 

improve and integrate all of the data, systems, and practices affecting students’ outcomes every 

day. Once implemented, the PBIS team will determine the appropriate tier to be utilized based 

on the individual student's needs. This approach establishes the behavioral supports and social 

culture needed for all students in a school to achieve social, emotional, and academic success.  

 The district is both responsive and proactive in addressing student matters that constitute 

eligibility of accommodations for students under Chapter 15 / 504 plans. Such plans district-

wide are in place through all buildings for diagnoses such as ADHD, Autism, ODD, Adjustment 

and Anxiety Disorders, Depression as well as for physical conditions warranting a 504 plan. 

  

The district 's teaching staff, other professionals and the administrative team are also quite 

adept and fully inclined to directly address and intervene with student behavior or mental 

health concerns.  Conferences are often held with parent involvement to review the problem 
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behavior and address the concerns with intervention plans, referral information and supports 

and/or modifications in the curriculum and the students schedule. 

 In addition to the strong level of behavioral support outlined above, the school district has a 

school based behavioral health program through Excela Health.  This program has been involved 

for multiple years with the school district and has consistently provided therapeutic and 

psychiatric service in a seamless and highly collaborative program that is integrated into the 

school setting.  This program provides individual and family support for students enrolled in the 

program. The therapeutic staff has been available for consultative meetings with regard to 

student concerns in problem solving meetings as well as IEP meetings.  In addition, monthly 

psychiatric medication checks are conducted on school grounds for the convenience of parents. 

This program and the therapeutic professionals often collaborate when students are either 

hospitalized or provided outside agency support and are essential individuals when students 

return to local programming so that any barriers that may be anticipated within a reintegration 

transition can be addressed by the school staff in a team format. 

  

Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to determine gaps in 
the continuum of special education supports, services and education placement options 
available for students with disabilities. 

2. Include information detailing successful programs, services, education placements as well as 
identified gaps in current programs, services, and education placements not available within 
the LEA. Include an overview of services provided through interagency collaboration within 
the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this plan. 

The Derry Area School District works diligently within its capacity and internal resources to meet 

the needs of all students.  When situations arise regarding hard-to-place students, the district 

responds with a focused, collaborative and interagency approach to meet the service needs and/or 

secure the placement needs of such students.  The initial orientation is to secure services and 

interventions that can be delivered within the least restrictive setting i.e. local setting if appropriate. 

The Director of Special Services works with IEP teams when addressing hard-to-place students and 

typically attempts to activate various agency personnel and systems to establish a problem-solving, 

collaborative approach in meeting their educational, behavioral or medical needs.  The school 

district has historically formulated an active, transparent and collaborative rapport and networking 

approach with multiple, outside agencies and programs when encountering or resolving services 

and placement needs of students presenting a profile of difficulty ensuring FAPE. 

Pursuant to the Individuals with Disabilities Education Act, 20 U.S.C. §, et seq., and the litigation 

known as Cordero, the District participates with other child-serving agencies in developing a plan 

for providing intensive interagency coordination to students with disabilities that cannot be 

appropriately educated in a public educational setting. The system of intensive interagency 

coordination is not intended to replace the local interagency process. 
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In such cases, the school district starts by gathering relevant information and making every effort of 

contacting and getting direct involvement of any agency or service providers involved with the 

student and family.  This may involve caseworkers and other representatives from behavioral 

health/intellectually disabled, wraparound providers, Children and Youth Services, ESL, BHRS, Office 

of Juvenile Justice, Westmoreland Intermediate Unit and any other service providers.  In addition, 

the district will utilize the local Child and Adolescent Service System Program (CASSP) system (i.e. 

make referral to) when encountering issues and service gaps for hard-to-place students to 

simultaneously bring all these parties together to create interventions and viable plan outlining 

service needs and options available.  This multi-agency and shared ownership philosophy and 

approach has been quite effective in assisting the district and families in securing services and 

programs with regards to educational, behavioral and mental health needs of such students and 

families. 

Adhering to ESSA’s Foster Care Provisions of a dual-agency vision of establishing state and local 

point of contacts, ensuring educational stability and data collection and reporting, the LEA does not 

show a persistent, chronic or critical area of difficulty ensuring FAPE for any particular disability 

category.  However, there are a few areas that stand out as presenting intermittent or transient 

difficulty ensuring appropriate placement and FAPE for particular students and particularly in a 

timely fashion.  The more pronounced area of concern is students placed in foster care homes within 

the local school district. The district has several families that provide foster care and some of these 

have been elevated as “therapeutic foster care" placements. Such students generally and by 

definition present with more involved and challenging behaviors thus requiring a higher level of 

structure, training, care and support designated as a therapeutic setting. Often however, foster 

parents are enrolling such students and they themselves have little formal information or 

documentation on the students, merely an outline of their more recent placements or problems.  

Many times, the students are placed in the settings after a critical episode leading to a higher level of 

foster care. 

Another scenario for such placements is students recently discharged from psychiatric 

hospitalization(s) often for extended periods.  The foster parent and sponsoring agency themselves 

sometimes have little to no documentation of the student presenting issues or information regarding 

their status in conjunction with special education services.  The agency typically only provides a 

brief and cursory letter indicating that the student was placed in a particular setting, the name of 

foster parent and a reference to the districts responsibility to provide an educational placement. 

While instituting the provisions of a best interest determination meetings, transportation, 

immediate enrollment and transfer of records, the LEA has always functioned in the best interest of 

the student. The LEA has addressed such matters and situations by taking direct responsibility for 

gathering information and establishing a meeting with the sponsoring agency, related caseworkers, 

Children’s Services case managers, biological and foster parent in order to gather sufficient and 

adequate information to make an appropriate educational decision and recommendation regarding 

the student’s FAPE requirements.  The scenario often times places the responsibility for such 

compilation of educational records and establishing a comprehensive meeting on the LEA whereas 

this responsibility, to a much greater degree, should rest with the related agencies and service 

providers surrounding the student prior to entering the local school district. 
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The methods and procedures used to address such immediate and unanticipated student 

enrollments is for the LEA to recognize the need to take proactive responsibility for gathering 

records, making phone contacts and setting up a meeting of all parties including the student if age- 

appropriate.  Although this may delay educational services minimally, this approach and 

expectations has proven to be quite necessary if not paramount in discerning the most appropriate 

level of service and placement for students placed in foster settings. 

Another category of ensuring FAPE that arises and is a concern but not as a critical level or deficit 

level is for students typically under a category of emotional disturbance and experiencing an 

episodic and pronounced level of acting out and extensively disruptive behaviors.  Often times these 

matters present with a complexity of factors contributing to the problem many of which are not in 

the direct control or purview of the local school district such as family circumstances and/or issues 

of psychotropic medication trials or adjustments. Often triggers or precipitating events are not 

discernible and therefore most difficult to address in a proactive and preventive manner. Yet 

although such acting-out issues may or may not be frequent, when they do occur the level of 

disruption to the educational setting is great requiring multiple staff attention and time addressing 

and de-escalating behaviors. 

The procedures and analysis of the above situation established by the LEA is not to quickly move 

towards a change in placement but maintain an appropriate response to the situation and a problem 

solving and intervention driven approach for the child to continue in the LRE and work through the 

maladaptive period.  This is accomplished with critical cooperation of the school principals in 

support of this course of action, frequent team meetings to continue to adjust and make adaptations 

within the intervention strategies and the teachers and other support staff believe in the resilience 

of the child and their own efficacy. As important is maintaining a fidelity and consistency of the 

positive behavior support plan in place and maintaining a cohesiveness and confidence in the 

teaming process. Maintaining the student in the local school is not always successful but when the 

process is completed such that all resources, efforts and creative strategies within a comprehensive 

team approach have essentially been exhausted, a ‘confidence’ in this decision is achieved as the 

most appropriate and indeed necessary one. 

An expansion in the continuum of services anticipated during the life of this plan is threefold.  These 

issues are pertaining to the expansion of internal capacity of the local school district in meeting 

student needs.  The areas are to be targeted for addressing the shift in a need for emotional and 

social supports and progression of a life skills class from Middle School to High School until the age 

of twenty-one over the next two years. 

These two matters of internal capacity will be addressed by providing additional support staff or a 

classroom.  A behavioral specialist will address the areas of social and emotional needs to provide 

coping skills and strategies, develop comprehensive functional behavior support plans, and provide 

consultation to general and special education teachers. This will benefit the many arising mental 

health issues that are disrupting the education of many students. 

Additionally, providing an additional life skills classroom at the high school level to age 21 will 

continue the support needed for students needing more restrictive environments.  Transition goals 
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to include post-secondary education, employment, and independent living skills will be addressed 

for students age 14 and older. 

The final matter is regarding the addition of a supplemental program to include mathematics.  At the 

present, the district utilizes an intensive reading program to meet the needs of the most at-risk 

readers.  Recently, the district has seen an increase in the multifaceted needs in the area of 

mathematics. A mathematics intervention program will be implemented.  Within the next two years, 

there will be the piloting, purchase, and training for a mathematics intervention program to 

supplement the grade level curriculum.  Eighth grade will be piloting a Number Worlds mathematic 

program during the 2020-2021 school year. 

 

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and programs. 

Include in this section directions on how the district provides training for staff, faculty and parents. 

Upon reflection for providing an outline of the district’s strengths and highlights, the most significant 

and pronounced matter to report would be the quality, integrity, dedication and competencies of the 

professional staff, both regular and special education teachers, as well as the 

leadership/administrative personnel of the district.  Despite the lessening of resources from 

essentially all levels of funding over the past few years (when more is expected while provided less), 

the district has maintained and even advanced the provisions for meeting the needs of the 

exceptional students. Embedded with this issue of dedicated, caring and motivated professionals are 

the organizational values and expectations for high achievement for both staff and students.  The 

combination and interrelatedness of a high quality, high achieving as well as dedicated staff within 

an organizational culture supporting and maximizing its internal capacity for providing services and 

programming for exceptional and non-exceptional students is fundamentally the primary strength 

and highlight as well as a critical and core essence of the LEA. 

The administrative leadership team of the LEA is another decided strength within the LEA in that the 

functioning is a highly team oriented and ‘ownership’ focused orientation to provide quality 

programming to all exceptional students.  Further, when it is necessary to address student, parent or 

service needs or problems within the organization and specifically for special needs students, these 

issues are not demarcated into specific areas or to certain individuals but are addressed in a total 

teamwork, cooperative and collaborative manner. 

The Derry Area School District maintains a myriad of programs and services for both special needs 

and regular education students.  The district employs a proactive/preventive model with regards to 

special education and this is reflected in the following programs and services: 
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Early Childhood -  

Teaching Tiny Trojans is a FREE early learning program for children ages 2-5 offered by the Derry 

Area School District (DASD) in an effort to provide our Tiniest Trojan learners with early literacy 

instruction. Instruction is tailored to each child's needs. Parents and/or caregivers are included in 

each session and will be given resources to promote learning between visits.  

Friendship Fridays, incorporates learning through play for our tiniest Trojans and their families each 

Friday throughout the school year. Friendship Fridays provide opportunities for families enrolled in 

Teaching Tiny Trojans to play, learn, socialize, and grow together.  Friendship Fridays allows our 

youngest learners to engage in play with their future classmates and Tiny Trojans instructors. 

The Welcome Baby Package is for families of newborns who reside in the Derry Area School District 

(DASD).  The package contains DASD information, the Building Blocks for Babies resource, a sensory 

infant book and a “Tiny Trojan” bib.  This package is mailed to families that complete a postcard 

displayed in various locations in the community and return it to the district. The district inputs 

information from the completed postcards into a database. This database can be resourced for 

district transition activities and functions. 

Our Infant Book Club is designed to get books into the homes of our future students and provide an 

opportunity for parents to read aloud to their newborn. When the district receives a Welcome Baby 

Package postcard from the family of a newborn, the family is automatically enrolled in our free 

Infant Book Club program. Throughout the program, books are mailed to the child’s home every 

other month.  Each family enrolled in the Infant Book Club receives 12 new books over the course of 

24 months to add to their home library. Included with each book mailing are strategies for parents 

to use while reading aloud to their child. Strategies focus on promoting literacy by reading, singing, 

and talking to your child. 

Infant Storytime provides opportunities for parents of our youngest learners (0-23 months of age) to 

gather with their infants, bond with other parents in attendance, and begin building a relationship 

with our district. Families have the opportunity to see our district as a resource for lifelong learning 

as well as hear a story and participate in engaging learning activities. It is our hope these parents 

will be inspired to read daily to their newborns. Each family in attendance at Infant Storytime 

receives a book to add to their infant’s personal library, in addition to parent resources.  Moms, dads, 

siblings, grandparents, and caregivers all encouraged to attend infant storytime. 

Toddler Story and Play Time are exciting and interactive experiences designed for 

parents/caregivers and their children ages 24-36 months. Children hear a story, participate in 

hands-on learning, and engage in STEM activities designed to promote multi-sensory learning and 

pre-reading skills. Children who are ready to begin exploring their independence away from mom 

and dad are encouraged to do so by joining us on the reading rug as we share a story and fun 

conversation. This is a time for children to be brave and explore being independent while mom and 

dad are within reach. All families attending these events receive a free book and learning resources. 

Preschool Story & Explore Time is for children 3 & 4 years of age living in the Derry Area School 

District. Students and their parents/caregivers are able to join us for a story and participate in fun 

and engaging learning activities. We partner with the Caldwell Memorial Library to host Preschool 
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Storytime events to showcase this valuable resource located right in our very own community. A 

minimum of four Preschool Storytime events are held each school year. After analyzing our 

perceptions data, we noted most of our parents prefer evening events for their preschooler. This 

year we have partnered with our Grandview Pre-K Counts and Head Start classrooms to host special 

Preschool/Pre-K parent engagement events. These engaging events get all family members actively 

involved in their child’s learning and incorporate STEM. It is wonderful to see the bonding that takes 

place between children and their special guests (whether it be mom, dad, grandma, grandpa, a 

caregiver, or another special adult in the child’s life) during these events when we highlight the 

parents as their child’s first and most important teacher. 

Shadow a Kindergarten Buddy Day is a transition event for our district’s incoming Kindergarten 

children. In conjunction with our preschool partners, we developed Shadow a Kindergarten Buddy 

Day. Incoming registered kindergarten students are invited to ride a school bus from designated 

locations, as well as each partnering preschool, to our elementary school to “shadow” a current 

kindergarten student and experience a portion of the kindergarten day.  Our goal is to pack their day 

with fun and positive experiences to build their confidence and excitement level in regards to 

attending Kindergarten. 

Kindergarten Readiness 

Future Kindergarten “Yearly Theme”:  Each year, Grandview Elementary hosts four free themed 

programs readiness activities. These events are a wonderful opportunity for future kindergarteners 

to meet the teachers, some of the special area teachers and the elementary principals. The children 

also benefit from participating in fun and engaging activities. 

 

Welcome to the Team:  Welcome to the Team provides an informative and enjoyable evening for the 

entire family. It provides an opportunity to tour their own teacher’s classroom and explore 

Grandview to help prepare each child for kindergarten. 

  

Staggered Start:  The district implements Staggered Start to help with first day jitters. For the first 

two days of school the kindergarten students do not arrive at school until 9:30 AM and are dismissed 

at 2:00 PM. Transportation is not provided. To further ease anxiety, each class is divided into two 

groups. Group one will attend the first day of school, and group two will attend the second day of 

school.  

Family Engagement 

Family engagement is critically important to student achievement.  Research shows that family 

engagement is a strong predictor of children’s school success.  Grandview Elementary provides 

opportunities at every grade level in order for families to be engaged in the learning environment 

their children experience throughout the year.  
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During the fall, each grade level offers a Parent and Family Night K-5.  In the spring, parents are 

invited into our school for Parents in Our School K-5.   

School-Based Mental Health 

These services are offered at both the elementary and secondary levels to address social/emotional 

needs of students. 

The Student Support Team/Student Assistance Team 

This program offers extensive screenings and adaptations/modifications for students and direct 

assistance for social and/or behavior concerns.  These teams also support and actively plan for 

students transitioning from out-of-district placements (ex; PHP) and at-risk students. 

The LEA maintains a comprehensive Tier I data collection process (DIBELS-Next) at the elementary 

level and student data is housed and readily available for administrators, teachers and educational 

teams within the OnHand Schools data system. 

The Derry Area School District is parent-friendly and invites and involves parents to participate in 

the education of their children in both regular and special education settings.  The district 

philosophy is "our doors are always open" to meet, discuss, listen and engage in creative problem 

solving and solutions. Strongly supporting this assertion is that the LEA has not had a special 

education due process or parent complaint with the Pa. Bureau of Special Education for multiple 

years. 

And as mentioned above, the district has both an elementary and a secondary Behavioral Health 

school-based program and therapist within each respective school building who are employed by 

Excela Hospital.  These clinicians provide on-site counseling services and this program has had the 

same highly experienced and effective therapists for several years who work seamlessly within the 

educational setting.  In addition, there are numerous support services in the community including 

psychiatric, psychological and therapeutic services available to individual students and families and 

the director of special services and other administrators within the district strive to maintain 

positive, collaborative and open communication with these agencies and outside service providers. 

The school district also has maintained a working relationship with local Behavioral Health 

Rehabilitative Services (BHRS) services providers and has procedures and policies regarding these 

outside services being implemented in the local school setting. 

In addition, the LEA has partnered with two neighboring school districts to share and collaborate 

regarding staff training as well as parent training.  This past summer each school district created and 

sponsored a parent training within its locale and each LEA invited parents to attend these training 

sessions.  This collaboration of training services for paraprofessionals, teaching staff and parents is 

planned to continue realizing this partnership as an effective and efficient manner for providing 

training. 
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Middle School Strengths and Highlights 

 

Academic Skills Class - This class allows students with an IEP to receive review and reinforcement of 

skills being taught in the general education classroom.  The students get extra practice in a small 

group setting and are able to ask more questions and work at a slower pace.   

Wilson Intensive Reading Program - This intensive reading program is taught by 6 teachers in the 

district and allows our readers that are reading at 4 or more grades below grade level to have an 

extra reading class.  This program is direct instruction and meets the students at their instructional 

level. 

Life Skills - The Life Skills classroom at the middle school is in its second year and has allowed 

students to return back to their home school to be educated.  This classroom also has a classroom 

aide to help with meeting the student’s needs. 

 

High School Strengths and Highlights 

 

Continuation of Wilson Intensive Reading Program – This program continues to be utilized at the 

high school level, which allows students intensive instruction for skills still needed to improve 

reading. 

Opportunity for Community Service - Students must accumulate 10 hours of community service 

prior to graduating from Derry Area High School. Many opportunities are available and provided by 

the high school. Examples may include: Community Food Bank, working at the afterschool program, 

working sporting events, etc. 

Career Pathways – An organizational tool used for curriculum design, and provides the essential 

knowledge and skills needed for sixteen Career Clusters. It functions as a useful guide in developing 

programs of study bridging secondary and post-secondary curriculum and for creating individual 

student plans of study for a complete range of career options. 

Student’s Career Portfolio - By the end of 11th grade, the student will have a career portfolio 

containing both K-5 and 6-8 grade band evidence, and an additional eight pieces of evidence, or two 

per year, collected in the 9-11 grade band that validates all four strands of the Career, Education, and 

Work standards have been meaningfully addresses. 

Partnerships with Eastern Westmoreland Career and Technology Center and DAHS 

Agriculture/Horticulture Complex 

AfterMath and tutoring hours available 

Opportunity to participate in PSAT with no cost 

Informational Family Event – Future Transition Readiness 
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Assurances 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

 Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

 Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

 Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

 Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

 Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

 Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 
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Special Education Program Profile 
Program Position #1 

Operator: School District 

PROGRAM DETAILS 

Type: Class 

Implementation Date: July 1, 2016 

Reason for the proposed change: student need- update of plan 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 7 3 0.3 

Locations:     

Grandview Elementary 
School SM 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 9 10 0.7 

Locations:     

Grandview Elementary School 
SM 

An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #2 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of students 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 9 10 0.6 

Locations:     

Grandview Elementary 
School KS 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 9 8 0.4 

Locations:     

Grandview Elementary School 
KS 

An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #3 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of students 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 9 10 0.5 

Locations:     

Grandview Elementary 
School DY 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 9 10 0.5 

Locations:     

Grandview Elementary School 
DY 

An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

 
 



34 

Program Position #4 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of students 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 8 to 10 12 0.6 

Locations:     

Grandview Elementary 
School SB 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 8 to 10 8 0.4 

Locations:     

Grandview Elementary School 
SB 

An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #5 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of students 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 11 16 0.4 

Locations:     

Grandview Elementary 
School DR 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 11 11 0.6 

Locations:     

Grandview Elementary School 
DR 

An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #6 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of the students 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 13 20 0.8 

Locations:     

Derry Area Middle 
School AM 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 13 2 0.2 

Locations:     

Grandview Elementary School 
AM 

A Middle School 
Building 

A building in which General 
Education programs are operated 
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Program Position #7 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of students 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 14 20 0.9 

Locations:     

Derry Area Middle 
School JS 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 14 1 0.1 

Locations:     

Derry Area Middle School JS A Middle School 
Building 

A building in which General 
Education programs are operated 
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Program Position #8 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: July 1, 2016 
Reason for the proposed change: This is not a new program but a new teacher. This 
change also removes the instruction in the home. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 15 20 0.8 

Locations:     

Derry Area Middle 
School LH 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 15 2 0.2 

Locations:     

Derry Area Middle School LH A Middle School 
Building 

A building in which General 
Education programs are operated 
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Program Position #9 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: July 1, 2016 
Reason for the proposed change: needs of student vis a vis speech services 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

7 to 11 38 0.75 

Justification: Position is that of a speech therapist engaged with students from 2nd to 5th grade within an 
elementary school building. Direct, small group therapy is not conducted with children beyond the 3 year age 
limit. KR 

Locations:     

Grandview 
Elementary  

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

11 to 14 7 0.17 

Locations:     
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Derry Middle 
School KR 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

14 to 18 6 0.08 

Locations:     

Derry High 
School KR 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #10 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: July 1, 2016 
Reason for the proposed change: Adjusting the Caseload and broadening the age range 
for the Hearing support teacher. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Deaf and Hearing 
Impaired Support 

5 to 10 6 0.4 

Justification: This teacher may service a student in grades K-5 
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Locations:     

Grandview 
Elementary School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #11 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: July 1, 2016 
Reason for the proposed change: This is a school district employee not a service offered 
by the IU 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Deaf and Hearing 
Impaired Support 

15 to 18 4 0.2 

Locations:     

Derry High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #13 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: July 1, 2016 
Reason for the proposed change: Needs of students 

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 17 18 0.8 

Locations:     

Derry High 
School JH 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 18 2 0.2 

Locations:     

Derry Area High School JH A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #14 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: July 1, 2016 
Reason for the proposed change: Need to add students to Supplement 

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 18 24 0.8 

Locations:     

Derry High 
School JS 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 19 2 0.2 

Locations:     

High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #15 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: July 1, 2016 
Reason for the proposed change: Adding supplemental students 

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 18 18 0.8 

Locations:     

Derry High 
School MS 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 19 3 0.2 

Locations:     

Derry Area High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #16 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Position 
Implementation Date: August 27, 2018 
Reason for the proposed change: Contracting with the local IU for additional speech 
services. 

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 7 30 0.6 

Locations:     

Grandview 
Elementary School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #17 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: August 28, 2017 
Reason for the proposed change: New program at the Elementary School. Multiple 
students returning from out-of district placements. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 5 to 10 10 0.6 

Justification: Small school, low incident of disabled students will receive instruction in age appropriate groups. 
Student will be included with non-disabled peers for lunch, recess and specials. 

Locations:     
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Grandview Elementary School 
HN 

An Elementary 
School Building 

A building in which General 
Education programs are 
operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Life Skills Support 5 to 10 2 0.2 

Justification: Students will be in Regular Education classrooms for some instruction and waivers will be signed 
when the students return to the Special Education environment. 

Locations:     

Grandview Elementary 
School HN 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Life Skills Support 5 to 10 2 0.2 

Justification: The students will be included with non-disabled peers for lunch, recess and specials. 
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Locations:     

Grandview Elementary 
School HN 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #18 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: August 27, 2018 
Reason for the proposed change: Adding Full-time Life students to the segment 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Life Skills Support 11 to 14 2 0.2 

Locations:     

Derry Area Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills 
Support 

11 to 14 6 0.7 
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Locations:     

Derry Area Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Life Skills Support 10 to 14 2 0.1 

Locations:     

Derry Area Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #19 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: July 1, 2016 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Deaf and Hearing 
Impaired Support 

11 to 14 2 0.1 
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Locations:     

Derry Area Middle 
School 

A Middle School Building A building in which General Education 
programs are operated 

  

 
 

Special Education Support Services 

Support Service Location Teacher FTE 

Director of Special Services Derry Area Administration 
Building 

1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary 1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary  1 
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Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Grandview Elementary  1 

Personal Care Assistant (PCA)  Derry Middle School  1 

Personal Care Assistant (PCA)  Derry Middle School 1 

Personal Care Assistant (PCA)  Derry Middle School  1 

Personal Care Assistant (PCA)  Derry Middle School  1 

Personal Care Assistant (PCA)  Derry High School  1 
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Personal Care Assistant (PCA)  Derry High School  1 

Personal Care Assistant (PCA)  Derry High School  1 

Personal Care Assistant (PCA)  Derry High School  1 

School Psychologist  Grandview Elementary School  0.75 

School Psychologist  Derry Area Middle School  0.15 

Personal Care Assistant (PCA) Grandview Elementary School  1 

Personal Care Assistant (PCA) Grandview Elementary School  1 

Personal Care Assistant (PCA) Grandview Elementary School  1 

School Psychologist Derry Area High School 0.1 

Personal Care Assistant (PCA) Grandview Elementary School 1 
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Personal Care Assistant (PCA) Grandview Elementary School 1 

Personal Care Assistant (PCA) Grandview Elementary School 1 

Personal Care Assistant (PCA) Grandview Elementary School 1 

Personal Care Assistant (PCA) Derry Area Middle School 1 

Personal Care Assistant (PCA) Derry Area Middle School 1 

 
 

Special Education Contracted Services 

Special Education Contracted 
Services 

Operator Amt of Time per Week 

Occupational Therapist  Outside Contractor 22 Hours 

Physical Therapist  Outside Contractor 20 Hours 

Speech Therapist Outside Contractor 10 Hours 
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Transportation Nurse Outside Contractor 5 Days 

Transportation Aide Outside Contractor 5 Days 
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District Level Plan 

Special Education Personnel Development 
 

Autism 
Description Provide training addressing practical and sustainable approaches to supporting 

high functioning autistic students in regular, learning support  and inclusion 

classrooms throughout the district.  General education teacher have a need for 

continued professional development in the area of autism awareness and 

associated characteristics. Training objective are to focus upon learning styles, 

sensory concerns, as well as behavioral and social supports for this diverse and 

growing population of students.  

Person Responsible Director of Special Services 

Start Date 7/1/2020 

End Date 6/30/2023 

Program Area(s) Professional Education, Special Education, Student Services 

Professional Development Details 

Hours Per Session 2.0 

# of Sessions 1 

# of Participants Per 

Session 

60 

Provider Westmoreland IU #7 

Provider Type IU 

PDE Approved No 

Knowledge Gain Educate and inform all professional and paraprofessional staff regarding 

awareness, anticipating and addressing the educational and social  needs of 

the autistic population and the increasing prevalence of this condition. 

 Knowledge will be enhanced to also acquire skills for providing 

accommodations and adaptations in both the educational and social 

components of the school environment.  

 

Research & Best Practices 

Base 

Best practices for both meeting the needs of the autistic students and 

improving their coping and social skills.  

 

For classroom teachers, 

school counselors and 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
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education specialists students. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students are 
aligned to each other as well as to Pennsylvania’s academic standards. 

 

Training Format  LEA Whole Group Presentation 

 School Whole Group Presentation 

 Department Focused Presentation 

 Professional Learning Communities 

 

Participant Roles  Classroom teachers 

 Principals / Asst. Principals 

 School counselors 

 Paraprofessional 

 Related Service Personnel 

 Parents 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Creating lessons to meet varied student learning styles 

 Peer-to-peer lesson discussion 

 Joint planning period activities 

 

Evaluation Methods  Classroom observation focusing on factors such as planning and 
preparation, knowledge of content, pedagogy and standards, classroom 
environment, instructional delivery and professionalism. 

 Participant survey 
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Behavior Support 
Description  

The district is currently in the implementation phase of Positive 

Behavioral Interventions and Supports (PBIS) at the Elementary level. 

PBIS is an evidence-based three-tiered framework to improve and 

integrate all of the data, systems, and practices affecting students’ 

outcomes everyday. Once implemented, the PBIS team will determine the 

appropriate tier to be utilized based on the individual student's needs. 

This approach establishes the behavioral supports and social culture 

needed for all students in a school to achieve social, emotional, and 

academic success.  

  

Provide a research based Non-violent Crisis Intervention Program that is 

shown to be highly effective in resolving potentially violent crises and 

strives to clarify the basic elements of violent behavior. A crisis team will 

be trained in this approach per building. Staff will learn new ways to 

identify crisis escalation and learn techniques to prevent or safely 

respond to disruptive or dangerous behavior skills.  

  

Workshop will provide training for staff to address negative student 

behaviors as well as encouraging a positive replacement behavior(s). 

    

Person Responsible Director of Special Services 

Start Date 7/1/2020 

End Date 6/30/2023 

Program Area(s) Professional Education, Special Education, Student Services 

Professional Development Details 

Hours Per Session 3.0 

# of Sessions 1 

# of Participants Per 

Session 

50 

Provider CPI Trainer 

Provider Type Crisis Prevention Intervention 

PDE Approved Yes 

Knowledge Gain This training is intended to teach, analyze and coach selected staff for 

the knowledge and skills in addressing the antecedents and reinforcers 

for behavior and to construct a targeted behavior support plan that is 

individualized and goal oriented as to achieving desired results. Staff 

will learn how to enact and methods and data for progress-monitoring 

and decision-making for students displaying challenging behaviors in 

school. 
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Research & Best Practices 

Base 

The approach and components of a functional behavior support plan are 

researched based and follows best practices for effectively improving 

student challenging behaviors in school. 

 

For classroom teachers, 

school counselors and 

education specialists 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 Provides educators with a variety of classroom-based assessment 
skills and the skills needed to analyze and use data in instructional decision-
making. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students are 
aligned to each other as well as to Pennsylvania’s academic standards. 

 Provides leaders with the ability to access and use appropriate data 
to inform decision-making. 

 Empowers leaders to create a culture of teaching and learning, with 
an emphasis on learning. 

 

Training Format  Series of Workshops 

 Department Focused Presentation 

 Professional Learning Communities 

 

Participant Roles  Classroom teachers 

 School counselors 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator and/or peers 

 Analysis of student work, with administrator and/or peers 

 Lesson modeling with mentoring 
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Evaluation Methods  Classroom student assessment data 

 Participant survey 

 

 

Paraprofessional 
Description 

The action step or planning is twofold but overlapping. As the district has a 
number of Personal Care Assistant (PCA's), training for both the PCA's and 
the teachers who more 'day to day' direct and supervise these individuals 
will be planned.  

Part two of this action step is to provide an ongoing series of workshops to 
advance their skills and knowledge in the areas regarding supporting 
inclusion, promoting independence, fostering socialization, requesting 
assistance and maintaining confidentiality. Each PCA in coordination with 
these workshops will also complete a student profile for each student they 
are engaged with and maintain a portfolio of each student.  

 

Person Responsible Director of Special Services and Building-level Principals 

Start Date 7/1/2020 

End Date 6/30/2023 

Program Area(s) Professional Education, Special Education, Student Services 

Professional Development Details 

Hours Per Session 2.0 

# of Sessions 10 

# of Participants Per Session 30 

Provider Westmoreland IU #7 & PaTTAN 

Provider Type IU 

PDE Approved Yes 

Knowledge Gain PCA's will gain knowledge and experience in the above topic listed to 

advance the learning and functioning levels of the students to which 

they are assigned. 

 

Research & Best Practices 

Base 
Research supports high quality professional development contributes 

to positive outcomes for students in terms of behavioral adjustment 

and learning.  
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For classroom teachers, 

school counselors and 

education specialists 

 Enhances the educator’s content knowledge in the area of the 
educator’s certification or assignment. 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students 
are aligned to each other as well as to Pennsylvania’s academic standards. 

 Empowers leaders to create a culture of teaching and learning, 
with an emphasis on learning. 

 Instructs the leader in managing resources for effective results. 

 

Training Format  Series of Workshops 

 Online-Asynchronous 

 

Participant Roles  Classroom teachers 

 Paraprofessional 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator and/or 
peers 

 Creating lessons to meet varied student learning styles 

 Peer-to-peer lesson discussion 

 Lesson modeling with mentoring 

 Journaling and reflecting 

 

Evaluation Methods  Classroom student assessment data 

 Participant survey 
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Reading 
Description  

1) Elementary teachers (general and special education) are in the 

process of adopting and implementing a new K-5 Reading series.   In 

addition, due to the need for more intensive phonemic awareness at 

the primary level, a new phonics program is also being investigated for 

implementation.   

  

2)  During the 2019-2020 school year, the Middle School (general and 

special education) went to a one to one program with chromebooks, 

also, the High School will implement the same program in the 2020-2021 

school year. Additional training will take place over the next three years 

to make technology a prevalent part of the everyday lives of students. 

These include many items, such as “talk to text”, grammar 

assistance, visual aids and online programs.  

  

Person Responsible Director of Special Services, Principals, Directors of Elementary and Secondary 

Education 

Start Date 7/1/2020 

End Date 6/30/2023 

Program Area(s) Professional Education, Special Education, Student Services 

Professional Development Details 

Hours Per Session 2.0 

# of Sessions 4 

# of Participants Per Session 25 

Provider IU staff, PaTTAN trainers, In-house presenters 

Provider Type Textbook representatives 

PDE Approved No 

Knowledge Gain To convey to all teachers the scientific and foundational concepts about 

reading instruction including components of phonemic awareness, 

phonics and decoding. Other components are to include language 

development, vocabulary, reading fluency and reading comprehension. 

  

 Adapting to new technology trends with implementation of the Google 

classroom in secondary education. 
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Research & Best Practices 

Base 

Coordinating this strategy with training and dissemination of information 

allows research and best practice models of instruction and interventions 

to be used at all levels. 

 

For classroom teachers, 

school counselors and 

education specialists 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 Provides educators with a variety of classroom-based assessment 
skills and the skills needed to analyze and use data in instructional 
decision-making. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students 
are aligned to each other as well as to Pennsylvania’s academic 
standards. 

 Provides leaders with the ability to access and use appropriate 
data to inform decision-making. 

 

Training Format  Series of Workshops 

 Department Focused Presentation 

 Professional Learning Communities 

 

Participant Roles  Classroom teachers 

 Principals / Asst. Principals 

 Other educational specialists 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator and/or 
peers 

 Analysis of student work, with administrator and/or peers 
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 Creating lessons to meet varied student learning styles 

 Journaling and reflecting 

 

Evaluation Methods  Student PSSA data 

 Standardized student assessment data other than the PSSA 

 Classroom student assessment data 

 Participant survey 

 Review of written reports summarizing instructional activity 

 

 

Transition 
Description  

District will provide workshops on transition topics as follows: 

Provide training for all secondary learning support teachers for writing 

standards-aligned measurable annual goals for secondary IEPs.  As part of 

this workshop, participants will review the process for creating standards-

aligned measurable annual goals. Agenda will be to prepare students to 

achieve their post-secondary goals.  

Provide a workshop for secondary special education teachers regarding the 

Pennsylvania secondary transition grid.  This approach will review the 

multitude of services that can be individualized to a student’s specific 

strengths, abilities, interests and needs.  Areas explored to enhance 

transition activities will include career exploration, career assessment, 

assistive technology training, job readiness skills and post-secondary 

education and vocational programs.  Additional training will be provided 

on the connection of the transition grid to present levels. 

Provide a workshop for secondary learning support teacher to review 

information regarding effective practices and resources to enhance family 

and caregiver engagement in the transition process through community 

agency assistance when applicable. 

  

Person Responsible Director of Special Services  

Start Date 7/1/2020 

End Date 6/30/2023 

Program Area(s) Professional Education, Special Education, Student Services 

Professional Development Details 

Hours Per Session 2.0 
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# of Sessions 5 

# of Participants Per 

Session 

8 

Provider Transition Coordinator WIU #7/Community Agency Representatives 

Provider Type IU 

PDE Approved Yes 

Knowledge Gain Participants will learn the critical components and essential knowledge 

of secondary transition and implement these elements into the 

transition plans and activities of the secondary students over a series of 

connected IEP's. They will also learn the necessary components of an 

effective and meaningful transition activities and services for students. 

 

Research & Best Practices 

Base 

These transitional trainings as planned are supported by the 

information and materials produced and published by WIU #7 and/or 

PaTTAN and are researched and best practice information.  

  

 

For classroom teachers, 

school counselors and 

education specialists 

 Enhances the educator’s content knowledge in the area of the 
educator’s certification or assignment. 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 Empowers educators to work effectively with parents and 
community partners. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides leaders with the ability to access and use appropriate data 
to inform decision-making. 

 Empowers leaders to create a culture of teaching and learning, with 
an emphasis on learning. 

 Instructs the leader in managing resources for effective results. 

 

Training Format  LEA Whole Group Presentation 

 Series of Workshops 

 Department Focused Presentation 

 Professional Learning Communities 

 

Participant Roles  Classroom teachers 

 Other educational specialists 

 Parents 
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Grade Levels  Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator and/or peers 

 Creating lessons to meet varied student learning styles 

 Journaling and reflecting 

 

Evaluation Methods  Classroom student assessment data 

 Participant survey 

 Tracking of student transition adjustment one- and two-years post 
graduation. 
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Special Education Affirmations 

We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

We affirm that the school district has completed a 28 day public inspection and comment period as 

required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 

submission to the Department of Education (Bureau of Special Education). 

No signature has been provided 

Board President 
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No signature has been provided 

Superintendent/Chief Executive Officer 

 


